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Indiana’s Vision and Mission for English Learners

The Indiana Department of Education (IDOE) is dedicated to providing high quality support to Indiana's
schools, teachers, students, families, and community members. The WIDA Implementation Guide for
English Learners is one component of our mission to build an educational system of high quality and
equity that is focused on student-centered accountability. Nearly every school and school district across
the state of Indiana has culturally and linguistically diverse students, representing over 250 different
languages and steadily annual increases in the number of English learners in our schools. Educators and
families need resources to support our diverse students by supporting academic language development
in English while honoring the cultural heritage and native languages of our students.

In accordance with the No Child Left Behind Act of 2001 as amended by Indiana’s ESEA Flexibility
Waiver, Indiana committed to support English learners’ transition to college and career ready standards
by adopting ELP standards that are college and career ready while providing technical assistance to
educators for their implementation. Indiana launched the WIDA English language development (ELD)
standards in October 2013 to comply with these requirements for the 2014-2015 school year. The WIDA
English language development (ELD) standards provide a framework for standards-based instructional
and assessment planning for English learners so that they may attain English proficiency, develop high
levels of academic attainment in English, and meet the same challenging Indiana Academic Standards as
all children are expected to meet. The Indiana Academic Standards are expectations for all students to
achieve. Maintaining high expectations for our English learners and providing appropriate supports
promote the English learners' abilities to be college and career ready upon completion of high school.
The WIDA English language development (ELD) standards and accompanying English proficiency
assessment recognize that educators must attend to the language skills needed of our students to
achieve those same challenging academic standards as all students are expected to meet.

WIDA English language development standards utilize the Indiana Academic Standards to teach the
social, instructional, and academic language that students need to engage with peers, educators, and
the curriculum in schools. The standards allow educators to recognize and support their students’
academic language development and achievement serving as a foundation for curriculum, instruction,
and assessment. The WIDA ELD standards allow English learners to communicate effectively for social
and instructional purposes and academic content in the areas of language arts, mathematics, science,
and social studies. All teachers, regardless of grade level or content expertise, should consider
themselves English language teachers, as our students need the English skills to be successful in every
classroom. Similarly, school leaders are equally responsible for the academic, linguistic, social, and
emotional needs of English learners. All educators with English learners in their classroom are
responsible for utilizing the WIDA standards and framework to ensure equitable access for all (Title VI of
the Civil Rights Act of 1964). We must ensure the WIDA English language development (ELD) standards
and Indiana Academic Standards are used collaboratively to create a continuous pathway to academic
success for Indiana’s English learners.

This document provides the guidance for school districts to effectively implement the WIDA English
language development standards and regularly monitor their level of success. The IDOE’s Office of
English Learning and Migrant Education, along with content area experts, is dedicated to a smooth



transition to the WIDA English language development (ELD) standards. To assist in this transition, IDOE
is committed to providing technical assistance, guidance, and additional support along the way to
ensure all districts feel prepared to fully implement the WIDA English language development (ELD)
standards with fidelity.

The Indiana Department of Education is committed to ensuring all students, regardless of language
proficiency, receive an equitable education of high quality that prepares them for future college and
career opportunities. Through collaboration with knowledgeable educators and community
stakeholders, Indiana’s Office of English Learning and Migrant Education is truly imagining the
possibilities and making them happen.

This living document is designed as a reference for district and school personnel working with
English Learners (ELs). The content of the guide represents a compilation of information,
examples and resources for your use. We will be continuously updating this document to
provide further clarity and information to district and school personnel working with ELs.
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Introduction

The Indiana Department of Education (IDOE) officially launched the World-Class Instructional Design and
Assessment (WIDA) English Language Development (ELD) standards in October 2013. The WIDA ELD standards
support language development within all content areas and English Learner (EL) classrooms so that English
learners can meet the same challenging Indiana academic standards as all children, as required by No Child Left
Behind of 2001" and Indiana’s ESEA Federal Flexibility Waiver?

The WIDA English Language Development (ELD) Standards Implementation Guide provides a comprehensive
summary of the WIDA ELD standards framework to promote academic language development among English
learners. This guide will support superintendents, curriculum directors, EL directors, principals, content area
teachers, and EL staff to achieve the IDOE’s vision of providing an equitable, high quality, and student-centered
education for all students.

The guidance includes a general overview of the WIDA ELD standards framework, expectations for local
implementation, and further guidance and support that will be forthcoming. District leaders may utilize this
guidance by developing curriculum to ensure that the WIDA ELD standards are integrated with the Indiana
Academic Standards. English learner and content area teachers will utilize the guidance to design meaningful
instruction to support English learners at all proficiency levels while ensuring meaningful access to the Indiana
Academic Standards.

Background
What’s WIDA?

WIDA’s mission, to support academic language development and academic achievement for linguistically diverse
students through high quality standards, assessments, research, and professional development, is exemplified in
its Can Do Philosophy. The ten Guiding Principles of Language Development provide the theoretical and research
bases for extensive standards work. The 15 Essential Actions for unlocking academic language use in school will
help educators better understand the multiple facets of standards-referenced education for English language
learners (ELLs).?

The WIDA ELD standards promote academic language development for ELs in five areas: social and instructional
language, language of language arts, language of mathematics, language of science, and the language of social
studies. The WIDA ELD standards reinforce that teachers of all content areas must attend to the language skills
needed by their students to be successful within the content. The social and instructional language standard
represents the academic language of school across any classroom, such as “Organize your notes for the exam
next Friday.” Additionally, content area teachers will utilize their content lessons as additional avenues for
students to develop academic language skills, and not just relegate this responsibility to the EL or

"Section 1111(b)(1) and 3111(b)(2)(C)(ii)
2 http://www2.ed.gov/policy/elsec/guid/esea-flexibility/map/in.html
3 Essential Actions Handbook p. 3 http://www.wida.us/get.aspx?id=712




English/language arts teachers. The standards promote a culture of shared responsibility by a collaborative
instructional approach in which EL and content area teachers work together to promote ELs’ language
development.

Why WIDA?

WIDA'’s can do philosophy believe that English learners provide a valuable asset to any classroom. When
educators focus on what English learners can do rather than what they cannot, learning is built upon the assets a
child brings. The native language of a student is a powerful tool for further learning. The varied cultural
backgrounds of Indiana’s English learners enrich the classroom experience for all students. A large achievement
gap exists between native English speakers and English learners in Indiana; WIDA emphasizes that all educators
are language teachers, and therefore provides a common goal to promote language proficiency in all
classrooms. WIDA’s ten Guiding Principles of Language Development include:

1) Students’ languages and cultures are valuable resources to be tapped and incorporated into
schooling.

2) Students’ home, school, and community experiences influence their language development.

3) Students draw on their metacognitive, metalinguistic, and metacultural awareness to develop
proficiency in additional languages.

4) Students’ academic language development in their native language facilitates their academic
language development in English. Conversely, students’ academic language development in English
informs their academic language development in their native language.

5) Students learn language and culture through meaningful use and interaction.
6) Students use language in functional and communicative ways that vary according to context.

7) Students develop language proficiency in listening, speaking, reading, and writing interdependently,
but at different rates and in different ways.

8) Students’ development of academic language and academic content knowledge are inter-related
processes.

9) Students’ development of social, instructional, and academic language, a complex and long-term
process, is the foundation for their success in school.

10) Students’ access to instructional tasks requiring complex thinking is enhanced when linguistic
complexity and instructional support match their levels of language proficiency.



How is WIDA different from Indiana’s 2003 ELP standards?

The 2003 ELP standards focus on reading, writing, listening, and speaking in the context of language arts only.
WIDA offers 5 standards (social and instructional language, language of language arts, mathematics, science,
and social studies) to ensure English learners are successful in attaining English proficiency while being used to
ensure equitable access to the Indiana Academic Standards.

Indiana’s 2003 English language proficiency standards provided a list of topics and skills that ELs must be taught
at each grade level according to the student’s English proficiency level. In contrast, the WIDA standards require
that all teachers of English learners, including content area and EL staff, to attend to the language skills needed
for English learners to be academically successful within the school setting and the content areas of language
arts, mathematics, science, and social studies. The WIDA standards framework also provides examples of how to
differentiate content area instruction for ELs and other helpful resources, such as the Can Do Descriptors. The
WIDA standards framework highlights the importance of promoting language development within content area
learning to promote ELLs academic achievement.

WIDA has many documents. Where do | begin?

The Indiana Department of Education will provide annual support and training, along with regular professional
development opportunities through the WIDA Consortium. Educators are recommended to use this
implementation guide to build an initial level of understanding regarding the WIDA ELD Standards Framework.
The following key points will help guide educators along this process:

* Indiana has launched the 2007 WIDA ELP Standards and the accompanying 2012 Amplified ELD
Standards. The standards themselves have remained unchanged from the 2007 to the 2012 version. The

2012 version builds upon the previous publications by making the framework more meaningful through
additional model performance indicators and alignment to college and career ready standards. The 2012
version represents a name change from English language proficiency (ELP) to English language
development (ELD) to represent that learning a new language is a continual process.

e WIDA's 2007 ELP Standards include resources such as:

Examples of sensory, graphic, and interactive supports (pgs RG-21-24).

o

o Checklist for reviewing strands of model performance indicators to ensure that a lesson has all
of the essential components (pgs RG-39).

Example topics and genres: Content related to WIDA’s ELP standards (pgs 1-68). Educators can
use these example content topics that are found in the Indiana Academic Standards to easily
build lesson plans that support English learners at all levels of English proficiency.

o

* WIDA's 2012 Amplified ELD Standards include resources such as:

o Integrated Strands (pgs 18-21). Educators can use these examples to learn how to create
integrated units across multiple disciplines (i.e. E/LA, math, and history) that integrate the WIDA
ELD standards.



o Expanded Strands (pgs 22-44). Educators can use these examples to understand the language
features needed at the word/phrase, sentence, and discourse levels for each level of English
proficiency in each lesson.

o Strands of Model Performance Indicators (MPIs) (pgs. 45-111). Educators can use these models
to show how educators will connect the academic standards with the WIDA ELD standards,
provide contexts for language use, ensure that all students have equal access to the same
content, and adequately support the needs of English learners at varying proficiency levels. (See
FAQ #9 on p. 27 for more information regarding the connection to the Indiana Academic
Standards)

WIDA's Can Do Descriptors provide educators with information on the language students are able to
understand and produce in the classroom. The Can Do Descriptors are in grade level clusters of PreK-K,
Grades 1-2, Grades 3-5, Grades 6-8, and Grades 9-12.

10



The WIDA ELD Standards

The WIDA Standards framework is composed of several key components:

The WIDA English language development (ELD) standards reflect the social, instructional, and academic
language that students need to engage with peers, educators, and the curriculum in schools. These standards
promote academic language development across four core content areas and the role of all teachers as teachers

of language.
English Language English language learners communicate for Social and Social and
Development Instructional purposes within the school setting Instructional
Standard 1 language
English Language English language learners communicate information, ideas The language of
Development and concepts necessary for academic success in the content Language Arts
Standard 2 area of Language Arts
English Language English language learners communicate information, ideas The language of
Development and concepts necessary for academic success in the content Mathematics
Standard 3 area of Mathematics
English Language English language learners communicate information, ideas The language of
Development and concepts necessary for academic success in the content Science
Standard 4 area of Science
English Language English language learners communicate information, ideas The language of
Development and concepts necessary for academic success in the content Social Studies
Standard 5 area of Social Studies

WIDA ELD Standards © www.wida.us
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The Features of Academic Language

The WIDA ELD standards organize social, instructional, and academic language into three levels: discourse level,

sentence level, and word/phrase level. WIDA’s view of academic language extends beyond vocabulary.

Academic language includes language forms and conventions that students need to utilize vocabulary. Linguistic

complexity recognizes the depth and breadth in which students utilize vocabulary and language forms. The
sociocultural contexts for language use involve the interaction between the student and the language
environment, encompassing components such as register, genre, topic, task, and participants’ identities and

social roles.
Performance Criteria | Features
Discourse Linguistic Amount of speech/written text
Level Complexity Structure of speech/written text
(Quantity and variety of | Density of speech/written text
oral and written text) Organization and cohesion of ideas
Variety of sentence types
Sentence Language Forms and | Types and variety of grammatical structures
Level Conventions Conventions, mechanics, and fluency
(Types, array, and use of | Match of language forms to purpose/
language structures) perspective
. Word/Phrase Vocabulary Usage General, specific, and technical language
Level (Specificity of word or Multiple meanings of words and phrases
o phrase choice) Formulaic and idiomatic expressions
Nuances and shades of meaning
Collocations

WIDA © www.wida.us
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Performance Definitions by Language Domain

The levels of language proficiency correspond to the performance definitions of an English learner at a particular

level of language proficiency for each domain (speaking, listening, reading, and writing) at the word/phrase,

sentence, and discourse levels. The Performance Definitions describe the language ELs can process and produce

toward the end of each level of English language development when given language supports, as determined by

an English language proficiency assessment.

WIDA Performance Definitions Listen ing and Reading, Grades K-12

WiDA

At each grade, toward the end of a given level of English language proficiency, and with instructional support, English language learners will process. ..

Discourse Level Sentence Level Word/Phrase Level
Linguistic Complexity Language Forms and Conventions Vocabulary Usage
Level 6 - Reaching Language that meets all criteria through Level 5, Bridging
* Rich descriptive discourse with complex * Compound, complex gr ical ¢ Technical and abstract content-area
Level 5 sentences constructions (c.g., multiple phrases and language
Bridgin * Cohesive and organized related ideas clauses) ¢ Words and expressions with shades of
9ing * A broad range of sentence patterns meaning for each content area
characteristic of particular content arcas
* Connected discourse with a varicty of * A varicty of complex grammatical * Specific and some technical content-area
—n sentences constructions language
di * Expanded related ideas ¢ Sentence patterns characteristic of * Words and expressions with multiple
S particular content arcas meanings or collocations and idioms for
cach content area
* Discourse with a series of extended * Compound and some complex (e.g., noun * Specific content words and expressions
Level 3 sentences phrase, verb phrase, prepositional phrasc) * Words or expressions related to content
Developing * Related ideas grammatical constructions area with common collocations and idioms
* Sentence patterns across content arcas across content areas
* Multiple related simple sentences * Compound grammatical constructions * General and some specific content wo
Level 2 * An idea with details * Repetitive phrasal and sentence patterns and expressions (indluding cog )
Emerging across content arcas * Social and instructional words and
€Xpressions across content areas
* Single statements or questions * Simple grammatical constructions (e.g., * General content-related words
Level 1 * An idea within words, phrases, or chunks o ds, Wh- questions, declaratives) * Everyday social and instructional words
ing of languag ¢ Common social and instructional forms and expressions
and patterns

...within sociocultural contexts for language use.

WIDA © www.wida.us
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WIDA Performance Definitions Speaking and Writing, Gradesk-12

WlDA

K At each grade, toward the end of a given level of English language proficiency, and with instructional support, English language learners will produce. ..

e W
Linguistic Complexity Language Forms and Conventions Vocabulary Usage
Level 6 - Reaching Language that meets all criteria through Level 5, Bridging
. Mulnplc cnmplcx sentences * A vzn:ty of grammatical structures * Technical and abstract content-arca language
Level 5 * Org and coh d to purpose and nearly * Words and expressions with precisc meaning
Bridai ntpmson of ideas usc of conventions, including for effect related to content arca topics
* A broad range of sentence patterns
characteristic of particular content areas
* Short, expanded, and some complex * A varicty of grammatical structures and * Specific and some technical content-arca
Level 4 sentences generally consistent usc of conventions language
* Organized cxpression of ideas with * Sentence patterns characteristic of . \V/on:ls and expressions wn:h multiple
Expanding "gan
emerging cohesion particular content areas or ions and
idioms across content arcas
* Short and some expanded sentences with | * Repetitive g ical st with * Specific words and exp
Level 3 emerging complexity occasional variation and emerging usc of (including content-specific cognates)
Developi . F_xpandcd expression of onc idea or conventions * Words or expressions related to content arcas
"9 ging expression of multiple related . S F across arcas
ideas
* Phrases or short sentences * F laic g ical and * General words and exp
Level 2 * Emerging expression of ideas variable use of conventions (including common cognates)
Emerging * Repetitive phrasal and sentence patterns * Social and instructional words and
across content arcas expressions across content arcas
* Words, phrases, or chunks of language * Simple grammatical constructions (c.g., * General content-related words
Level 1 * Single words used to represent ideas ds, Wh- questions, declaratives) * Everyday social and instructional words and
Entering * Phrasal patterns associated with common familiar expressions
social and instructional situations

...within sociocultural contexts for language use.

WIDA © www.wida.us
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Model Performance Indicator (MPI) Strands

MPIs are examples of how language is processed or produced within a lesson based upon an Indiana Academic
Standard by students at particular levels of English language proficiency. Each MPI contains a student-specific
language function that exemplifies a language task that a student at that proficiency level can complete based

upon the Can Do Descriptors and Performance Definitions. The content stem is the same for all students across

all levels of language proficiency and is derived from the Indiana Academic Standards. Support is provided to

English learners to facilitate language development and mastery of the content stem; Educators might use

sensory supports (i.e. models or photographs), graphic supports (i.e. graphic organizers or charts), or interactive

supports (i.e. native language skills or partners) within an MPI.

Sample Individual Model Performance Indicator (MPI)

W

word/phrase banks with a word/phrase banks with a partner
partner partner

Level 3
Developing
g Identify language that Identify language that Categorize passages based Compare narrative points Compare and contrast
=} indicates narrative points of | indicates narrative points of | on narrative points of view of view in extended texts narrative points of view in
= view (e.g., “I” v. “he/she”) view (e.g., “he felt scared”) from illustrated text using using graphic organizers extended texts
= from illustrated text using from illustrated text using word/phrase banks with a with a partner

WIDA © www.wida.us

This is an example of an MPI for a Level 3 English
learner in a science lesson. Each MPI has the following
3 components:

is a student-specific language
expectation within the domain of the chosen activity;
an English learner at this level would be expected to be
able to describe within a speaking activity during a
science lesson; WIDA’s performance definitions in
Listening and Reading and Speaking and Writing and

the Can Do Descriptors found in the Download Library

are used to select the language function.

Content Stem anchors the language to the content and
underlies the language development across all five

Level 3
Developing

Language ' |Describe how

- )
Function energy transfers <
using sentence

frames and

S o
L “| graphic supports

levels of language proficiency; the content stem is an Indiana Academic Standard 2014 and will be the

same for all students, as all students are expected meaningful access to the same challenging

academic standards.

Content
Stem

15




Support is provided to English learners to facilitate language development and mastery of the content
stem; Educators might use sensory supports (i.e. models or photographs), graphic supports (i.e.

graphic organizers or charts), or interactive supports (i.e. native language skills or partners) within an
MPI.

More information can be found at www.wida.us and www.doe.in.gov/elme

16



1siuobejoud ‘AbojoyiAw ‘Alobojje ‘aedA) Jajoelieyo ‘eway) |[eSIaAIUN Se
yons ‘suoissaldxa pue splom [aAd]-apelb yum joelaiul Aouaiolold abenbue| ysiibug Jo s|oAg] ||e je SluapniS :39VNONVY1 d3lV13y-21dolL

(sewayy
pue sadA} Jejoeieyo
noge sJs)sod “6'9)

m Jauued Jauyped Juld |BJUBSWIUOIIAUD Juld |BJUSWIUOIIAUD
S e yym siaziueblio e yum suonduosap | Buisn suonduosap |elo Buisn sjuswalels -
m olydeub Buisn |eJo uo paseq uo paseq sjo|d pue | |eio uo paseq sjo|d pue m
' sjo|d pue ‘saway} sjo|d pue ‘saway} sjo|d pue ‘saway} ‘sawiay) ‘siajoeleyod ‘sawiay) ‘siajoeleyod Z
M ‘sioyoelieyo Alelal ‘sia)oeieyo Aleliall| 0} ‘sioyoelieyo Aleltal| Aelsay| Bunoidap Aelsay| Bunoidap W
3 | 40 uonnjons auyy jo1pald pajejal suleyed pui4 Jo sojdwexa Ajsse|D suonessn||l 10919 suonessn||l 10919
|

buibpug Buipuedx3z Buidojanaqg Bbuibiowg Bundjuy

G I9A97 ¥ 19A97 € I9A97 [ALCLUE L 19A97

ainjela)l| Jo saway} [esidAIUN J1VYNTVYAT Aousioyold ebenbue| ysijbu3 jo sjaA9) |je je sjuspniS :NOILONNSL JAILINDOD

"S8JN}ND UMO JI8Y) WoJ) SYIAW JO S81I0)S Jeljile) JO/PUB SBAI| UMO JIay) 0} SUOIJO8UUOD 8)ew 0} 8injeiall| JO YJoM e
u1 sadA) Jejoeleyo Jo ‘sjusA8 Jo susened ‘seway) IN0ge SUOISSNOSIP SSB|D 0] US| SUapnNIS :3SN IOVNONVY ¥O4 LXILINOD IT1dNVXI

"S]X8} Jalies wliojsuel)
pue uO Melp ainjeldll| JO SHIOM Moy azAleuy (2 v+ 7&°8) sSHy ebenbueq/ysiibuz L0z Spiepuels dlspedy euelipul :NOILDIANNOID

sisfAjeuy ainjesai :91dOL A1dINVYXI s}ly abenbue jo abenbueT ay] :zZ piepuels

:QyVvAanvis ai3d

8 :3aVyO

vaim

yJomaweldd spiepuels ya|M 24l 8uisn uossa euelpu| ajdwes



ejogeled ‘suoiouny onijelpenb ‘ebueyo jo ajel ‘Aloipouad :se
yons ‘suoissalidxa pue splom [aAd]-apelb yum joelaiul Aouaioloid abenbue| ysiibug Jo s|oAg] ||e je SluapniS :39VNONVY1 d3lV13y-21dolL

Level 6 - Reaching

(pnoje yuiyy

suonenba

Jauued

Jauped e yum (ysibug
‘abenbue| puooas)

sdnoub |jews ul “6°9) sdnoub |lews ul pue sydeub pajaqge] e yym suoinenba pue 21 Jo (abenbue 1s41) mm
suonouny jo saiadoldd | suonouny jo saiadoldd | Buisn pajuasaidal ale sydeub pajege| buisn ] ul suonenba pue H
A9y Jo suonejuasaldal | A8y Jo suonejuasaldal | suonouny jo saiuadoud [ suonouny jo senuadoud | sydeub Buisn suonouny X

s|iejap yum uiejdxg azilewwnsg Aoy moy aquosaq | AaY Jo sajdwexs aAlg) | Jo saiuadoud Aay sweN nNu
buibpug Buipuedx3z Buidojanaqg Bbuibiowg Bundjuy

G I9A97 ¥ 19A97 € I9A97 [ALCLUE| L 19A97

suopouny jo saiuadoid ANV.LSHIANN Adusioyold ebenbue| ysijbu3 jo sjoA9) jje je sjuspnis :NOILONNSL JAILINDOD

‘(uonow o1joqeled Jo j08lgo Bulje) e jo sydelb uonjow azAjeue ‘9|0A0 Jeun| ay} azAjeue 0} sydelb pue suonouny Buisn ©6'8) suonenyis
aji|-leas Juasaidal 0} sydelb pue suolienba ul suopoelsge [edfjewayjew asn sjuspnis :3sN IDVNONYT HO4 LXILNOD FT1dNVXI

‘Alo1poliad pue LoIABYaq pud (SBBWWAS ‘SwnWwiuliw pue swnwixew aAle[al ‘aanebau

J0 ‘annisod ‘Buisealdsp ‘Buisealoul si UOIOUN) 8y} alaym s|eAlaiul ‘sydaoualul :apnjoul sainies) Aoy “diysuonejal ay} Jo uondLiosap |eqion e
uaAIb sainjes) Aoy Buimoys sydelb yolays pue ‘sanjinuenb ay) jo swus) ul sa|ge} pue sydelb Jo sainjes) Aay jaadisiul ‘sanjinuenb om) usamiaq
diysuopeal e sjppow Jey} uopouny e 1o4 (L °4°0d VYIN) Sninajed-aid -soewsyjei ¥ L0g Spiepuels diwepedy euelpul :NOILOINNOD

suonouny @ suoljejal jeojewsyie|N :JldOL ITdINVX3

sopewsyiey jo abenbue syl ¢ pJepuels  :ayVANVLS a13

vaim

i~ :3avyo

yJomaweldd spiepuels ya|M 24l 8uisn uossa euelpu| ajdwes




uoow ay} Jo saseyd ‘uonejols ‘yyued :se

yons ‘suoissaldxa pue splom [aAd]-apelb yum joelaiul Aouaiolold abenbue| ysiibug Jo s|oAg] ||e je SluapniS :39VNONVY1 dIlV13y-21dol

Jauued

o e yum (seipadojohous sdnoub |jews ui Jauyped
= ‘elpaw ‘s)ooq “°6'9) sdnoub jjews ul [ syueq spiom pajensn|i | e yum uoddns oiydelb
m sJaziuebio olydesb |  sjxa} Jo Alalien e wody | siaziueblio olydelb pue | pue siaziuebio oiydeib pue (s}09lqo |eau) s
2 Buisn uonejol s ,yue] uonejol s .yueg yium S1xa} pajessn||l Buisn Buisn uonejol s,yue] eljeas Buisn uonejoul Y]
' U}IMm pajeioosse |  pajeloosSe Sadusjuas S9OUB)USS Ul UoNe}ol UjIm pajeioosse | s.yued yjim pajeioosse W_
M sydeubeled j0suuo) aziueblio pue ule|dxg s.yue3 ayj aquasaq sdajs ayj 1817 | seseiayd pue spiom 1si (0]
o
- buibpug Buipuedx3z Buidojanaqg Bbuibiowg Bundjuy

G I9A97 ¥ 19A97 € I9A97 [ALCLUE| L 19A97

uonejos s,yued Jo sjoae ay) INIINYXIT Aousioyoid sbenbuel ysiibug Jo sjeas) [le Je sjuspnis :NOILONNA JAILINDOD

*90us19s Ul Jybiu pue Aep Buojdxs os|e ale oym (S|oAd] apelb pue) sjuapnis Jayjo Yim
aleys 0} }00( SSe|o B 9)eald 0} uoiewlojul Jusuijiad joeiixe pue uoow ay} jo saseyd ay; pue ‘ybiu pue Aep ‘smopeys sjoaye uns ayj punoie
uolje}ol s.ype3 Moy JaA02sIp 0} BIpaW pue s)xa) [euciieuliojul Jo Ajalien e alojdxa sjuapniS :3SN IOVNONYT 04 1XILNOD I1dNVX3

91942 uoow ayj ul sulaped aqLOsap ‘SUOIIBAISSCO 8y} UO paseqg "yluow e JO 8SIn0d ay) JoA0 sawi} Buias pue Buisl ay)
pue uoow ayj jo adeys ayj JO SUOIBAISSCO PJ0Jal 0} Jepudled B asN (#'2°S) 0L0Z 92UdIaS 10 Spiepue)sS diwepedy euelpul :NOILOINNOD

wajsAs Jejos :9ldOL I1dWVXI adualdg jo sbenbue sy iy piepuels  :QYVANVLS 13

<ﬁ— —; G :3aVYD
: o

yJomaweldd spiepuels ya|M 24l 8uisn uossa euelpu| ajdwes




uoIBOIUNWWOD ‘Sawl] |eolIo)SIY Se
yons ‘suoissaldxa pue splom [aAd]-apelb yum joelaiul Aouaioloid abenbue| ysiibug Jo s|oAg] ||e je SluapniS :39VNONVY1 dIlV13y-21dolL

(saulow ““6-9) sdnoub jlews sdnoub
..nm“v sioziuebio oydesb ul siaziuebio oiydeib [lews ul sioziuebio Jauped e yum sixal Jauyed e yum sixal
S Buisn sixa) pajessn||i Buisn sixa) pajessn||i olydesb Buisn sixa) | pajesisn||l woly aidoad | pajessn|| wouy sjdoad )
m wo.yj ajdoad pue wo.y) a|doad pue | pajessn|| wody sjdoad pue sawi} [ealolsIy pue sawi} [ealolsIy H
' sawl} [eoLI0}SIY Jnoge sawl} [eoLI0)SIY Jnoge pue sawl [BolO}SIYy 1NOge uoljewloUl 1NOge uoljewloul =
M UolBWLIOJUI }O8UU0D) | uoiewlojul 8@ouanbag | Inoge uolewloul J0OS weuodwi Ajizuap] ypm saunjoid yojepy nNu
o
- buibpug Buipuedx3z Buidojanaqg Bbuibiowg Bundjuy

G I9A97 ¥ 19A97 € I9A97 [ALCLUE| L 19A97

g|doad pue

SauI} [BOLIOJSIY JUSISYIP USBMIBQ SUONOBULOD 8y} IZATYNY Aousioloid ebenbuel ysiibug Jo sjans) (e Je sjuapnis :NOILONNA JAILINDOD

“191s0d auljowiy e Bunealo
Joj uonesedaid ul sixa) [euoljewlojul buisn ajdoad pue sawi} [BOLO)SIY Ydoieasal sjuapnisS :3SN IDOVNONVT ¥O4 LXILNOD I1dNVX3

Alunwwod |eao|

ay} uo joedwi aAnisod e pey oym sjenpliAlpul Ayuapl :(g°4°2) ¥1L0Z S8IphiS [B100S splepue)s dlwspedy euelpul "ydesbesed yoea jo o1doy ay
pue jxa} ydesbesedninw e jo espl urew ayy Ayyusp| :(Z°2°NY'2) SUy ebenbueyysiibuz ¢L0Z Spiepuels olwspedy euelpul :NOILOINNOD

a|doad [EOLIO}SIH :UOHBOYUON :D1dOL T1dNVXI salpn}s [e120g Jo abenbue ay] :g pJepuels  :ayVANVLS a13

VAIM [ e
. 5 yJomaweldd spiepuels ya|M 24l 8uisn uossa euelpu| ajdwes




Regulatory Requirements
What are districts expected to do in regards to the WIDA standards?

The WIDA ELD standards became Indiana’s English language proficiency standards in October 2013. Beginning in
the 2014-2015 school year, districts are expected to integrate the WIDA standards into classes where ELs
participate, including content areas, per No Child Left Behind* and Indiana’s ESEA Federal Flexibility Waiver’.

WIDA emphasizes college and career readiness through its focus on

¢ oral language development

¢ literacy across the content areas, attention to genre, text type, register

e attention to genre, text type, register, and language forms and conventions
e use of instructional supports

Beginning in the SY 2014-15, all educators who teach ELs are expected to integrate components of the WIDA
ELD standards framework into their instruction and assessments. The WIDA standards promote an integrated
approach to support English language development, and both EL and content area teachers should be teaching
academic language and differentiating instruction for ELs based on their specific teaching context. Educators can
view model performance indicators within the 2012 WIDA ELD Standards® for their respective grade levels and
subject areas to learn more about implementing WIDA. Many of the components of WIDA could be viewed by
administrators through instructional walkthroughs and observations of instructional planning. The local school
district maintains the ability to determine the type of evidence collected or observed to ensure that all teachers

of English learners are implementing the WIDA standards with fidelity.

Process

Effectively implementing the WIDA ELD standards into content area and EL classrooms will be a multi-year
process. The transition requires strategic planning from district leadership, comprehensive training about the
WIDA framework, and collaboration between content area and EL teachers. The Indiana Department of
Education recognizes that full implementation of the WIDA Standards Framework will be an ongoing process.

During the 2014-2015 school year, districts will be required to submit a plan for implementing the WIDA ELD
standards via their Title Ill or Non-English Speaking Program (NESP) application. This plan may include, but is not
limited to, information about:

4 Section 1111(b)(1) and 3111(b)(2)(C)(ii)

> http://www2.ed.gov/policy/elsec/guid/esea-flexibility/map/in.html
6 http://www.wida.us/get.aspx?1d=540
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* WIDA training opportunities for district staff, especially core content area and EL teachers who teach ELs

and their supervising staff;

* A process and approach for reviewing or developing EL curricula that integrates key components of the
WIDA standards framework;

* A process and approach for reviewing content area curricula so that it incorporates key components of
the WIDA standards framework; and

* Implementation timelines and action steps, along with specific district and/or school staff responsible

for each action step.

District leaders have flexibility to develop a plan and approach for WIDA integration that reflects their local
context and initiatives. WIDA implementation plans should also be regularly updated to reflect accomplishments

and evaluation of initial efforts.

In subsequent years, local school districts will update the implementation plans and further complete curriculum

alignment in order to effectively serve their English learners.

Department Sponsored Trainings and Technical Assistance
How will the IDOE support this important work?

Multiple WIDA trainings have been held since the launch of the standards in October 2013, and further sessions
will be held in Summer 2014 for district leaders and educators. The Indiana Department of Education plans to
offer more trainings in the future to expand the depth of the implementation of the WIDA standards at the local
level. However, the administrators at the local level maintain the responsibility of ensuring that the teachers of
English learners, including content areas and EL staff, are equipped to implement the WIDA standards, which

will include training led at the local and regional levels.
Preliminary plans for further state-led training will include:

¢ 1-day WIDA Standards Framework Overviews focused on the principles, organization and key
components of the WIDA framework;

* 3-day WIDA Training of Trainers focused on the principles, organization and key components of the
WIDA framework and how to provide in-house basic WIDA professional development;

* Consultations and workshops about the WIDA standards framework

* WIDA standards presentations for local, regional, and state conferences
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Additionally, the IDOE recognizes that districts, schools, educators, and parents will need continued support and
we are committed to this work. Further guidance will be provided on an ongoing basis, including technical
assistance consultations, resource documents, in-person trainings, web-based materials, and webinars.
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Sample WIDA Standards Framework Implementation Project Plan

School districts may wish to use this resource to plan the implementation of the WIDA ELD Standards

Framework with all educators of English learners. This is a suggested plan; school districts may wish to alter

items within this plan. The activities below may be supported via Title | (for eligible students/schools), Title II,

Title lll, and Non-English Speaking Program (NESP).

Task

Timeframe/
Deadline

Resource
Names

Comments/
Outcome

Budget

WIDA ELD standards overview
training for administrators

Ongoing; Beginning of
School Year

WIDA ELD standards overview
training for all teachers of English
learners (EL, content area etc.)

Ongoing; Beginning of
School Year

Review and development of EL and
content area curriculum to ensure
WIDA Integration

Ongoing; Fall/Winter
of School Year

Provide outreach to inform EL
families about the WIDA ELD
Standards and integration with
Indiana Academic Standards to
improve achievement

Ongoing; Fall/Winter
of School Year

Develop a WIDA cadre or
leadership team of educators to
develop/offer further training

Ongoing;
Winter/Spring of
School Year

Analyze local formative (i.e.
progress monitoring) and
summative ( i.e. ACCESS, ISTEP+)
date to evaluate program success

Ongoing; Spring of
School Year

Determine effectiveness and
fidelity of WIDA standards
implementation in accountability
plans, such as teacher
accountability (use state/local
funds only) or school improvement
plan

Ongoing; Spring of
School Year

Reflect upon program effectiveness
and update WIDA implementation
plan

Ongoing; Summer
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English Language Proficiency Assessment Transition Guidance

Why is Indiana changing English language proficiency assessments? In accordance with Title | of the No Child
Left Behind Act of 2001, all states are required to identify the languages other than English present in their
student population, assess the language proficiency of students in order to place them in the appropriate
language development program, and administer an annual assessment of English proficiency to include the
students’ oral language, reading, and writing skills in English [1111(b)(6) and 1111(b)(7)]. Indiana’s ESEA
Flexibility Waiver requires the state to adopt an English language proficiency assessment that is college and
career ready and aligned to Indiana’s English language development standards. Indiana launched the World-
Class Instructional Design and Assessment (WIDA) English language development standards in October 2013 and
anticipates joining the WIDA consortium to adopt the corresponding English language proficiency assessments
for the 2014-2015 school year, replacing the current use of LAS Links.

What assessments are offered by WIDA? WIDA offers a comprehensive assessment system that consists of the
W-APT (Wida-ACCESS Placement Test) and the WIDA ACCESS for ELs, which is given annually to monitor
students’ progress in acquiring academic language.

What placement test do | use for the 2014-2015 school year? School districts may choose to use
remaining LAS Links placement tests to identify and place students in the appropriate language
development program for the 2014-2015 school year or begin administering the W-APT (Wida-ACCESS
Placement Test) once staff members are successfully trained through the WIDA training materials.
The Indiana Department of Education will no longer provide LAS Links material; however, districts may
use their own state or local funds to purchase additional LAS Links materials, if needed or use W-APT
at no cost. The 2014-2015 school year will be the only year where the use of both the LAS Links and
W-APT placement tests will be allowed. Full transition to the use of the W-APT placement test will
begin no later than the 2015-2016 school year.

What annual assessment do | use for the 2014-2015 school year? School districts will use the WIDA
ACCESS for ELs as the annual proficiency assessment.

How will assessment training be provided? Corporation test coordinators (CTCs) will be provided
login credentials to the WIDA training materials, where assessment overviews, professional
development, and resources will be available. The CTCs will be responsible for ensuring all staff
members have been trained to administer the new assessments.

What are the next steps? Districts may choose to use either the LAS Links placement test or the W-
APT to place students in the appropriate language development program for the 2014-2015 school
year. Schools will only administer ACCESS as the annual ELP assessment during the 2014-2015 school
year. Instead of administering both the annual LAS Links and ACCESS assessments, the Indiana
Department of Education will conduct a bridge study to determine exit criteria and reset targets for
AMAQO 1 and 2. The bridge study will analyze data from both the old metric and the new metric in
order to maintain consistent reporting.
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Frequently Asked Questions

1. When were the WIDA ELD standards adopted? October 2013

2. Why does a state have ELP standards? The Indiana English Language Development Standards (WIDA)
meet the requirements of the No Child Left Behind Act of 2001 by providing a framework for standards-
based instructional and assessment planning for English language learners so that they may attain
English proficiency, develop high levels of academic attainment in English, and meet the same
challenging Indiana academic content and student academic achievement standards as all children are
expected to meet [1111(b)(1) and 3111(b)(2)(C)(ii)]. According to Indiana’s ESEA Flexibility Waiver,
Indiana will provide professional development and other supports to prepare teachers to teach all
students including English learners. To support ELs’ transition to college and career ready standards, the
IDOE committed, in its approved ESEA flexibility request, to adopt ELP standards. Indiana launched the
WIDA English language development standards to comply with these requirements.

3. Why are there two versions of the WIDA standards: 2007 and 2012? The 2012 WIDA English
language development (ELD) standards are an amplified version of the 2007 English language
proficiency (ELP) standards. The standards have remained unchanged but the framework
components of WIDA, including the supplementary resources, have been developed further.

4. Connection to Indiana Academic Standards: The 5 WIDA standards and framework consists
of 5 components:

o Can Do Philosophy

o Guiding Principles of Language Development

o Age Appropriate Academic Language in Socio-Cultural Context
. Performance Definitions

. Strands of Model Performance Indicators

5. How are the WIDA ELD standards used by educators and parents? WIDA English language
development standards utilize the Indiana Academic Standards to teach the social,
instructional, and academic language that students need to engage with peers, educators,
and the curriculum in schools. The standards allow educators to recognize and support their
students’ academic language development and achievement serving as a foundation for
curriculum, instruction, and assessment. Further, it is a tool that parents of English learners
may use to support their academic progress and English language acquisition. The WIDA ELD
standards allow English learners to communicate effectively for social and instructional
purposes and academic content in the areas of language arts, mathematics, science, and
social studies.
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Who teaches the WIDA ELD standards? All educators with English learners in their classroom
are responsible for utilizing the WIDA standards and framework to ensure equitable access
for all. We must ensure the ELD standards and Indiana Academic Standards are used
collaboratively to create a continuous pathway to academic success for Indiana’s English
learners.

What are the resources on the IDOE website regarding the WIDA Standards Framework?

. 2012 WIDA Amplified English Language Development (ELD) Standards
o Section 1: Understanding the WIDA Standards Framework
= Page 3: View the five WIDA standards that represent the social,
instructional, and academic language that students need to engage with
peers, educators, and the curriculum in schools.
= Page 7: View the features of academic language in WIDA’s standards
=  Page 9: WIDA performance definitions that English learners will produce
at each grade of a given level of English language proficiency, and with
instructional support
o Section 2: Integrated Strands across multiple disciplines
o Section 3: Expanded Strands by linguistic complexity
o Section 4: Strands by Grade Level via Model Performance Indicators (MPIs)

. 2007 WIDA English Language Proficiency (ELP) Standards PreK- Grade 5 & Grades 6-
12
o Organization of the standards: summative and formative frameworks
o Language proficiency levels and performance definitions

. Can Do Descriptors, found in the download library, are designed to support teachers
by providing them the information regarding the language that students are able to
understand and produce in the classroom across all academic content areas

. Guiding Principles of Language Development provide the research-based principles of
language development behind the WIDA standards

. Essential Actions Handbook provides an implementation guide for educators to
answer the questions of “Why are there so many components?”, “What is the
reasoning behind each component?”, and “What is important to consider in
implementing English language development standards?”

. Glossary of Terms and Expressions Related to the WIDA Standards

How does WIDA support instructional differentiation and second language learning?
WIDA'’s theoretical foundations recognize that language is not learned absent of context;
therefore, content area classrooms must facilitate language development collaboratively with
the English language development services that an English learner receives. The can do
descriptors provide teachers with performance definitions of what an English learner can do
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10.

within speaking, listening, reading, and writing at specific English language proficiency levels.
WIDA'’s guiding principles of language development recognize that a student’s native
language facilitates their academic language development in English, students learn language
and culture through meaningful use and interaction, and the acquisition of academic
language and content are inter-related processes.

The WIDA standards framework references the Common Core State Standards several
times. Can Indiana still use WIDA? Yes. Indiana educators will use the state adopted Indiana
Academic Standards for the content stems in any lesson for English learners. An import
feature of the WIDA standards framework is an explicit CONNECTION to state content
standards. The Model Performance Indicators (MPIs) include samples from several states that
use Common Core or have their own academic standards, like Indiana.

What does a model performance indicator (MPI) include? A model performance indicator is
an example of how language is processed or produced within an Indiana Academic Standard
by students at particular levels of English language proficiency.

This is an example of an MPI for a Level 3 S
English learner in a science lesson. Each MPI | \
has the following 3 components: Level 3 e
Developing

is a student-specific
language expectation within the domain of Language Describe how
the chosen activity; an English learner at this AL Lo |energy transfers Content
level would be expected to be able to using sentence Stem
describe within a speaking activity during a frames and
science lesson; WIDA’s performance Support \graphic supports
definitions in Listening and Reading and
Speaking and Writing and the Can Do
Descriptors found in the Download Library
are used to select the language function.

Content Stem anchors the language to the content and underlies the language development
across all five levels of language proficiency; the content stem is an Indiana Academic
Standard 2014 and will be the same for all students, as all students are expected meaningful
access to the same challenging academic standards.

Support is provided to English learners to facilitate language development and mastery of the
content stem; Educators might use sensory supports (i.e. models or photographs), graphic
supports (i.e. graphic organizers or charts), or interactive supports (i.e. native language skills
or partners) within an MPI.

More information can be found at www.wida.us and www.doe.in.gov/elme
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Glossary of Terms and Expressions Related to the WIDA Standards

academic content standards: the skills and knowledge expected of Indiana students in the core
content areas for each grade level via the Indiana Academic Standards

academic language: the oral and written text required for all students, including English learners, to
succeed in school; utilizes deep understanding and communication of the language of content within

a classroom environment in language arts, mathematics, science, and social studies

amplified strands: a framework that includes examples of the three performance criteria of academic
language across levels of language proficiency: linguistic complexity, language forms and conventions,
and vocabulary usage

basic interpersonal communication skills (BICS): the ability of an English learners to interact in social
situations using day-to-day language in informal situations; often takes 3-5 years for an English
learner to develop

cognitive academic language proficiency (CALP): the ability of an English learner to interact with and
utilize academic language successfully within an educational setting; often takes 5-7 years for an

English learner to develop

cognitive functions: the mental processes involves in learning

collocation: words or phrases that naturally occur together (e.g., “peanut butter and jelly,” or “a
strong resemblance”)

complementary strands: the use of the standards framework to represent critical areas of schooling
outside the five English language development standards, including music and performing arts, the
humanities, visual arts, health and physical education, technology, and engineering

content stem: the element of model performance indicators, derived from the Indiana academic
standards, that provides a standards-referenced example for teaching language within the content

connections to academic content standards: examples of the association to the Indiana academic
standards

discourse: extended oral or written language conveying multiple ideas; its language features are
shaped by the genre, text type, situation, and register

domains: the four modalities of language; listening, speaking, reading, and writing

English language proficiency (ELP): the current level of English skills possessed by a student in the
areas of speaking, listening, reading, and writing; determined by an English language proficiency
assessment
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English learners: Students who have been identified by the language proficiency assessment as
limited English proficient (LEP) that require language support to achieve grade-level content in

English

ESL/ENL/ELL: These terms are often used interchangeable to reference an English learner; English as
a Second Language (ESL), English as a New Language (ENL), English Language Learner (ELL)

example context for language use: the task or activity in which communication occurs

example topic: theme or concept derived from Indiana academic standards that provides the context

for language development

fluent English proficient (FEP): An English learner who has achieved fluency in English (speaking,
listening, reading, and writing) as determined by an English language proficiency assessment (Level 5)

home language survey (HLS): A survey administered to students enrolling in an Indiana school for the
first time (i.e. KDG or a student transferring from out of state) to ask the native language, language

used most often, and language used in the home by the student

instructional language: the language that is found in typical classroom communication across any
teacher, such as “Open your books to page...”

instructional supports: sensory, graphic, and interactive resources used in instruction and
assessment to assist English learners in making meaning from language and content

integrated strands: a framework for the WIDA ELD standards in which grade levels, language
domains, and standards are combined across multiple content areas

L1: the first language a student learns; usually refers to a home language(s) other than English,
although for some English learners, a second language (L2) may be developing simultaneously
alongside the L1

L2: the second language a student acquires, usually refers to English as an additional language

language development standards: language expectations for English learners represented within
developing levels of English proficiency

language function: the purpose for which oral or written communication is being used (i.e. describe,

compare)

language proficiency: a person’s ability in processing (listening and reading) and producing (speaking
and writing)
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language forms and conventions: the grammatical structures, patterns, syntax, and mechanics
associated with sentence level meaning; one of three criteria that constitute the performance
definitions

language minority: A student who utilizes a language other than English as a native language,
language used most often, or language used most often in the home by the student via a Home
Language Survey (HLS); A language minority student who is found to be limited English proficient
(LEP) via an English language proficiency assessment is classified as an English learner

levels of language proficiency: the division of the second language acquisition continuum into stages
descriptive of the process of language development; the WIDA ELD Standards have six levels of
language proficiency: 1-Entering, 2—-Emerging, 3—Developing, 4—Expanding, 5—Bridging, and 6—
Reaching

Level 1: beginner; students performing at this level of English language proficiency begin to
demonstrate receptive or productive English skills; they are able to respond to some simple
communication tasks

Level 2: early intermediate; students performing at this level of English language proficiency respond

with increasing ease to more varied communication tasks

Level 3: intermediate; students performing at this level of English language proficiency tailor the
English language skills they have been taught to meet their immediate communication and learning
needs; they are able to understand and be understood in many basic social situations (while

exhibiting many errors of convention) and need support in academic language

Level 4: advanced; students performing at this level of English language proficiency combine the
elements of the English language in complex, cognitively demanding situations and are able to use
English as a means for learning in other academic areas, although some minor errors of conventions
are still evident

Level 5: fluent English proficient (FEP); students performing at this level of English language
proficiency communicative effectively with various audiences on a wide range of familiar and new
topics to meet social and academic demands; students speak, understand, read, write, and
comprehend English without difficulty and display academic achievement comparable to native
English-speaking peers; to attain the English proficiency level of their native English-speaking peers,
further linguistic enhancement and refinement are necessary

limited English proficient (LEP): an English learner that is not fluent English proficient (FEP) as
determined by an English language proficiency assessment (Levels 1-4) in listening, speaking, reading,
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and writing

linguistic complexity: the organization, cohesion, and relationship between ideas expressed in the
variety and kinds of sentences that make up different genres and text types in oral or written
language at the discourse level; one of three criteria that constitute the performance definitions

model performance indicator (MPI): a single item within the standards matrix that describes a
specific level of English language development (i.e. emerging) for a language domain (i.e. speaking)
within a grade or grade-level cluster

performance definitions: the criteria that define linguistic complexity, language forms and
conventions, and vocabulary usage for receptive (listening and reading) and productive (speaking and
writing) language across the five levels of language proficiency

productive language: communicating meaning through the language domains of speaking and writing

realia: real-life objects used as instructional supports for language and content learning (i.e. a real
plant is used in a science class versus a picture of a plant)

receptive language: the processing of language through listening and reading

register: features of language that vary according to the context, the groups of users, and purpose of
the communication (i.e. the speech used when students talk to their peers versus their principal)

scaffolding: careful shaping of the supports (i.e. processes, environment, and materials) used to build
on students’ existing skills and knowledge to support their progress from level to level of language
proficiency

social language: the everyday registers used in interactions outside and inside school

sociocultural context: language associated with the culture and society in which it is used; in
reference to schooling, sociocultural context revolves around the interaction between students and
the classroom language environment, which includes both curriculum and language used in teaching
and learning

specific language: words or expressions used across multiple academic content areas in school (i.e.
chart, total, individual)

standards framework: the components representing WIDA’s five ELD standards, the features of
academic language, the performance definitions, and the strands of model performance indicators
(standards matrix)

technical language: the most precise words or expressions associated with topics within academic
content areas in school (i.e. photosynthesis)
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topic-related language: grade-level words and expressions, including those with multiple meanings
and cognates (words similar in two or more languages), that are associated with the example topic
within the standards matrix

visual support: instructional materials or actions that accompany written or oral language to help
English learners access meaning (i.e. illustrations, graphic organizers, charts)

vocabulary usage: specific words or phrases for a given topic and context; one of three criteria that
constitute the performance definitions
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